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EMRA is a postgraduate Master of Arts 
degree programme that is jointly offered 
by seven European universities: Nicolaus 
Copernicus University (Poland); Babes-Bolyai 
University (Romania); Széchenyi Istvan Uni-
versity (Hungary); The Estonian University of 
Life Sciences (Estonia); The University of Ros-
tock (Germany); The University of Valencia 
(Spain); and The Mediterranean Agronomic 
Institute of Chania (Greece); together with the 
Euracademy Association of Greece. Responsi-
bility for conferring the Master of Arts degree 
lies with N. Copernicus University.

1.1 aims and objectives of emra

The aim of EMRA is to establish and run 
a new European post-graduate degree of 
interdisciplinary nature, which will offer the 
necessary education, competence building, 
and qualifications to graduates intending to 
work as Rural Animators.

Part A. About EMRA
1. Introduction – main features of EMRA

It is important to briefly define, the role 
and expected tasks of a Rural Animator, in 
order to better understand the competences 
required for such a role and the contribution 
of the EMRA programme in the acquisition of 
these competences.

2.1 the role of rural animator

The role of a Rural Animator may be sum-
marised thus:  
•	 A Rural Animator initiates and sustains 

community activities related to the local 
economy; he/she also encourages the 

re-establishment of social bonds and the 
reinforcement or re-establishment of local 
identity, thus facilitating sustainable rural 
development. 

•	 A Rural Animator stimulates everyday eco-
nomic and social activity using a bottom-
up approach. This confers authenticity, 
being based upon grass-roots definitions 
of local needs and the means necessary for 
their fulfilment. 

•	 A Rural Animator works within the politi-
cal and cultural context of social, ecologi-
cal, economic and cultural change in rural 
areas.

2. The profile of rural animator

The objectives of EMRA include: 
•	 To provide potential Rural Animators with 

a broad knowledge and understanding of 
rural development issues, while at the same 
time equipping them with the practical 
skills necessary for them to encourage and 
manage rural development initiatives.

•	 To establish a qualification for the profes-
sion of Rural Animator.

•	 To make a direct contribution to rural 
development through Rural Animators.

1.2 target group

EMRA targets graduates in humanities and 
social sciences (sociology, economics, politi-
cal science, social psychology) geography, 
agronomy, spatial planning, engineering, 
management, education and related fields; 
both mid-career professionals and those 
having recently completed their first degree, 
who are willing to work in rural areas. Special 
emphasis is given to professionals already ac-
tive in the field of rural development.
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•	 A Rural Animator mediates the formation 
and operation of local partnerships and 
networks, either formal or informal, to 
implement rural regeneration programmes 
or more generally to support the local 
development process by bringing together 
relevant actors. He/she may also constitute 
a link between decision-makers and the 
local communities.

•	 A Rural Animator helps rural communities 
to build their capacity for development and 
thus undertake and run economic develop-
ment projects and initiatives.

A contemporary Rural Animator may be 
distinguished from other animators (e.g. 
animators working with underprivileged com-
munities in cities) by his/her knowledge and 
understanding of the paradigm of sustainable 
rural development. Thus the Rural Animator 
is able to work within the political and cul-
tural context of social, ecological, economic 
and cultural change in rural areas. 

2.2 tasks that a rural animator 
is likely to perform

Rural Animators may be required to: 
•	 build and maintain mutual trust in the 

community
•	 support the creation of development plans, 

provide leadership
•	 participate in the implementation of devel-

opment plans, undertake coordination and 
management tasks

•	 act as an intermediary between differ-
ent stakeholders, and as a link between 
decision-makers and local communities. 

These tasks call for a variety of skills and 
competences: 
1. Social communication: the ability to build 

trust, to interact easily all members of the 
community, to resolve conflicts, to stimu-
late innovative thinking, and to engender 

positive attitudes towards the community 
and himself/herself. In addition, self-pre-
sentation awareness and skills, rhetorical 
skills and the ability to explain complex 
issues, information processing skills, IT 
skills, plus the ability to write and publish 
articles, and contribute to discussion fora, 
etc.

2. Elucidation of the needs and problems of 
a community: the ability to gather knowl-
edge about the community through simple 
surveys and polls, by holding focus groups 
and exploratory meetings, to investigate at-
titudes towards common action, conduct-
ing surveys and observation, the ability to 
perform qualitative data analysis and to 
compile reports.

3. Management and coordination of local 
actions and projects: the ability to assess 
different kinds of opportunities and ac-
tions, a knowledge of financing sources, 
a knowledge of procedures, motivation 
techniques, group management, project 
management, coordination, leadership, 
communication with community leaders, 
familiarity with the functioning of local 
institutions and organisations (self-gov-
ernment, NGOs, regional bodies, national 
bodies).

4. Promotion of different aspects of sustain-
able rural development: to possess a good 
understanding and an inter-disciplinary 
knowledge of different fields contributing 
to sustainable rural development such as: 
agriculture and farming; environmental 
protection and management; cultural 
development; community development 
and welfare; innovation, the creation and 
support of SMEs; the development of 
sustainable rural tourism; the promotion of 
education and lifelong learning (LLL) for 
rural development; and encouragement of 
the diversification of rural economies. 
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3. Pedagogical approach
3.1 learning methodology 

The EMRA learning methodology is based on 
e-learning combined with hands-on experi-
ence (practical work), face-to-face learning at 
an international seminar and thesis work.

The e-learning section is the longest and most 
demanding in terms of input required by the 
participating universities. Both synchronous 
and asynchronous learning is employed. 
Learning materials, exercises and project as-
signments have been uploaded to the EMRA 
learning platform. Virtual classes will be held 
regularly via a video-conferencing system. Tu-
tors assigned by each participating university 
will guide the students through the different 
modules, while each student will also be ap-
pointed a “mentoring tutor” by NCU, who will 
monitor their individual progress and assist 
with any problems arising.

Peer learning will be encouraged, both 
through the virtual class sessions, and by the 
requirement that students work together in 
small groups on projects, allowing them to ex-
change experiences and learn from each other.

A strong emphasis is placed on the interdis-
ciplinary nature of the studies, to reflect the 
many facets of rural development and the 
different skills to be developed by a Rural 
Animator. However it is to be stressed that 
each Rural Animator will not be expected to 
become an expert in all fields, but that rather, 
he/she will be expected to have acquired 
enough knowledge and skills to understand 
all aspects of rural development, to communi-
cate efficiently with the various actors in rural 
development, and to provide encouragement, 
mediation and advice when and where it is 
required.

The students will also be provided with in-
sights into the cultural aspects of rural devel-
opment at a European level. The multinational 
and multicultural team assembled to deliver 
the EMRA Masters degree, consisting of part-
ners from seven different countries, serves to 
illustrate this fact. Further to that, the issues of 
the distinctiveness of rural culture on the one 
hand, and the multiculturalism of present-day 
Europe on the other hand, have been incor-
porated into all EMRA modules and learning 
tasks.

3.2 learning objectives 

EMRA aims to provide a number of general 
learning objectives for students that relate to 
the totality of the learning material and activi-
ties, together with specific objectives relating 
separately to each module.

The general objectives are to:
•	 Promote an understanding of rural devel-

opment, and
•	 To provide  the necessary skills for the 

profession of Rural Animator.

The specific objectives are stated in the de-
scription of each module.

3.3 skills and competences to be 
acquired

The skills, competences, and social abili-
ties that students are expected to acquire are 
divided into “transversal” or “key” skills that 
will stem from the totality of the learning 
material and activities, and “specific” skills to 
be acquired by following each module. Fur-
thermore a number of “social abilities” will be 
acquired through the experience of attending 
EMRA.
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The transversal or key skills are:
•	 Learning to learn
•	 Participation in or leading work in groups 
•	 Initiation and maintainence of networks
•	 Time management
•	 Conflict management
•	 Reviewing documentation; the extraction 

of relevant information and tools
•	 Independence and autonomy at work
•	 Analytical and critical thinking
•	 Report writing
•	 Social communication
•	 Leadership (the capacity to engender and 

maintain trust).

The specific skills unique to each module 
mostly concern a working knowledge of a 
number of disciplines and subjects considered 
essential for the profession of Rural Animator, 
plus related skills.

The social abilities are:
•	 Responsibility 
•	 Cooperation
•	 An understanding of, and tolerance of, dif-

ferent norms and values 
•	 Social sensitivity
•	 The ability to make decisions
•	 The ability to build communities
•	 The ability to tackle problems and suggest 

solutions
•	 The ability to initiate processes and coordi-

nate actions
•	 The ability to develop a global understand-

ing of the factors underlying rural societies 
(economic, socio-cultural, environmental, 
political and institutional).

4. Delivery methods, learning schedule and evaluation

4.1 delivery model and  
structure

EMRA is a Master of Arts degree programme 
delivered jointly by a consortium of seven 
universities. EMRA will be taught in English, 
and aims to attract students from throughout 
Europe. The main delivery medium will be an 
e-learning platform, combined with hands-on 
experience through a placement (practical 
work), face-to-face learning at an interna-
tional seminar, and thesis work.

EMRA comprises four semesters, corre-
sponding to two years of full-time study or 
three years of part-time study. The cur-
riculum is organised around a “core” course 
and 8 “specialist modules”, based to a large 
extent the 8 Thematic Guides produced by 
the Euracademy Association. Each module 
addresses to a salient topic in rural develop-
ment: sustainable agriculture, community 

development and welfare, environmental 
planning and management, cultural develop-
ment, sustainable rural tourism, innovation 
and development policies, education and LLL 
for rural development, and the diversification 
of rural economies.

Each module is delivered by a different uni-
versity. The joint degree is granted by Nicolas 
Copernicus University.

The allocation of work in the four semesters 
conforms to the following pattern: 
•	 The first semester is devoted to the core 

course. 
•	 The second and third semesters each com-

prise three modules each – six modules in 
total, selected by the student. 

•	 The fourth semester is devoted to the 
Masters thesis. 

•	 Between the 2nd and 3rd semesters a 10-day 
face-to-face seminar is held, for which par-
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ticipation by all students is compulsory. 
•	 During the 2nd and 3rd semesters the 

students will complete a practical work 
placement in an organisation active in the 
field of rural development.

Learning materials are compiled in an online 
electronic library available to all students as 
part of the e-learning platform. Each partici-
pating university has proposed learning mate-
rials in English to accompany their module. In 
addition, the students will have access to the 
international system of libraries through the 
NCU library. 

4.2 The components of EMRA

The components of EMRA include:
Class work:
•	 Learning materials will be distributed to 

students prior to each lecture
•	 Lectures (using video, PowerPoint presen-

tations and a virtual class)
•	 Online synchronous discussion (fora, chat, 

video-conferencing)
•	 Group assignments (3-4 students per 

group)
•	 Individual assignments (essays, practical 

tasks including fieldwork, formal presenta-
tions to audiences, etc)

Seminar
A 10-day face-to-face seminar is to be held 
every year between the 2nd and 3rd semes-
ters, for which participation is compulsory 
for all students. The seminar will provide the 
opportunity to students and tutors/lecturers 
to meet face to face, to exchange experiences 
and ideas, to improve the teamwork methods, 
and to conduct “animation” exercises and 
discuss rural animation methods and issues 
“on the ground” during study visits to the sur-
rounding areas. The seminar will take place in 
a country of one of the participating universi-
ties, and may be held in a different country 
each year. 

Placement
The students will identify a suitable institution 
related to rural development, in consultation 
with their tutor, to undertake a placement. 
The institution may be a local and/or regional 
authority and their organizations, a LAG, an 
NGO (village association, business associa-
tion, cultural or environmental association) 
or an educational institution with local and/
or regional development activities, or a private 
consultancy or business /technology centre 
operating in a rural area. The students will be 
required to negotiate with the organization of-
fering the placement, in order that the student 
may carry out work of interest and value to 
both the student and the organization. The 
placement is implemented during two semes-
ters, in parallel with the classwork.

Thesis
The last semester is devoted to researching 
and writing the Masters thesis, although it 
is recommended that preparations be begun 
earlier. The thesis should deal with a specific 
problem or with the development needs of 
an area. The results of the placement may be 
used to provide the thesis subject, and may 
provide the overall background, however is 
not compulsory, and the students may choose 
a thesis topic unrelated to their work place-
ment work, in consultation with their tutors. 
The thesis will be assessed and marked by 
two evaluators, an external expert and the 
internal supervisor of the student, according 
to the current regulations of N. Copernicus 
University. 

4.3  student evaluation

A. Evaluation will be performed on a continu-
ous basis using:
•	 Online multiple choice tests, exercises, 

quizzes
•	 Comparative analysis of case studies
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•	 Written assignments, including essay-
writing

•	 Project work
•	 Engagement with the learning process, the 

punctual delivery of assigned work, and 
demonstration of problem solving abilities, 
as assessed by the tutor

B. Final evaluation will be performed on each 
student’s portfolio. The portfolio will be com-
piled online, and will include:
•	 Proof of participation in the theoretical and 

practical sessions

•	 Attitude toward the learning process 
(significant contributions in theoretical 
sessions, attitude and contributions to 
teamwork, effective use of tutorials, anima-
tion and participation in fora, etc.)

•	 Punctual preparation and delivery of exer-
cises and assignments

•	 Results of tests and other assignments
•	 Performance in the seminar and seminar 

report
•	 Performance in work placement and results
•	 Thesis

5. Accreditation and certification

EMRA is a two-year Master of Arts pro-
gramme equivalent to 120 ECTS.

The allocation of ECTS is as follows:
 Core course: 30 ECTS
 6 modules x 6 ECTS = 36 ECTS
 Thesis: 30 ECTS
 10-day Seminar: 9 ECTS
 Placement (practical work): 15 ECTS

The M.A. degree is granted by N. Copernicus 
University. All other cooperating universities 
certify the credits achieved from modules 
through an agreement with N. Copernicus 
University.
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Part B. The Curriculum
The curriculum consists of a core course, 8 specialist modules and 3 horizontal modules, as 
detailed in the following chapter.

The core course is delivered by N. Copernicus University and will include three units: 
•	 theory of  rural development
•	 methods of  rural  research
•	 the role and skills of the Rural Animator

The eight specialist modules (linked with the most important problems of European rural de-
velopment) are delivered by the participating universities who have also prepared the outlined 
modules appearing in the next chapter:
1. Sustainable agriculture (the Mediterranean Agronomic Institute of Chania)
2. Human and social capital, welfare (Babes-Bolyai University)
3. Environmental planning and management (the University of Rostock)
4. Cultural development (the University of Valencia)
5. Sustainable rural tourism (Széchenyi István University)
6. Innovation for rural economic development (the Estonian University of Life Sciences)
7. Education and LLL for rural development (N. Copernicus University)
8. Diversification of rural economies (N. Copernicus University).

Three horizontal modules are also included in the curriculum:
•	 the Placement module
•	 the Seminar module 
•	 the Thesis module

The same structure is adopted by all modules, consisting of six sections:
1. identification data
2. introduction to the module
3. conceptual map
4. specific objectives
5. content
6. skills to be acquired
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Theory of Rural Development
I. Identification data
ECTS: 10  Modality of education: e-learning 
Responsible institution: Institute for Sociology – Nicolas Copernicus University

II. Introduction
Module A1 provides theoretical knowledge, including concepts and content on rural develop-
ment, and empirical data that describe the social transformations of European rural areas dur-
ing the 20th and 21st centuries. 

This module addresses the following questions:
1. Why different academic disciplines become interested in this type of social environment and 

how are rural areas defined?
2. What does the development of rural areas involve, both in terms of social change and of 

positivistic and humanistic characteristics?  
3. What are the characteristics of social transformation in European rural areas in the 20th and 

21st centuries?

Module A1. 

Conceptual map of the Μodule

theory of rural development

What is rural areas

Rural areas as subject 
of various academic 

disciplines

The rural 
development as 
positivistic social 

progress

Natural and  
cultural capital

Definition of rural 
areas

Humanistic model 
of social change 

as the background 
for different rural 

development concepts

Demographic potential

Rural areas as subject 
law and political 

decision

ICT and rural 
development

Humanistic capital

Economic potential

Standard of living

The development  
of rural areas

Sociological picture  
of rural areas
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III. Specific objectives
The completion of the module should enable students to:
•	 acquire an orderly theoretical knowledge and comprehension of the essence of the develop-

ment process in rural areas. 
•	 acquire specific knowledge of social transformation in European rural areas at the turn of 

20th and the 21st centuries;
•	 acquire the ability to use the learned categories (definitions, theories, concepts) to explain  

phenomena that occur in a given social environment such as a village or small town. 

IV. Contents
Unit A1.1.  What are “rural areas”?

1.1.1. Rural areas as a subject matter of various academic disciplines;
1.1.2. Definitions of rural areas;
1.1.3. Rural areas as the subject of the European law and the object of political decisions.

Unit A1.2.  The development of rural areas.  
1.2.1. The rural development as positivistic social progress. 
1.2.1.1. Theory of modernization - rural industrialisation  and urbanisation;
1.2.1.2. Theory of the dependent (exogenous) rural development;
1.2.1.3. Regulation theory – fordism and post-fordism;
1.2.1.3.1.1. Humanistic model of social change as the background for different rural develop-

ment concepts 
1.2.2.1. Theory of integrated rural development;
1.2.2.2. Theory of sustainable rural development;
1.2.3  ICT and rural development 
1.2.3.1. Theory of information society - the development and exclusion of rural areas
1.2.3.2. Theory of network society – rural areas as virtual reality 

Unit A1.3. Sociological picture of contemporary European rural areas 
1.3.1. Natural and cultural capital 
1.3.2. Demographic potential 
1.3.3. Humanistic capital
1.3.4. Economic potential
1.3.5. Standard of living 

Analysis of best practices and case studies
About 20 case studies (5/6 for each unit) from different European countries are provided.

V. Specific skills to be acquired
1. Interest in learning
2. Ability to search / research / compare information
3. Ability to handle information and to use a theoretical framework to analyse local problems.
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Methods of Research  
into Rural Areas
I. Identification data
ECTS: 10  Modality of education: e-learning 
Responsible institution: Institute for Sociology – Nicolas Copernicus University

II. Introduction
The content of this methodological module assumes a prior knowledge (gained by the students 
during their first degrees) of the basics of methodology and methods of social research. Hence, 
this module is more advanced than a basic course and aims to achieve two main goals: 
•	 to enrich and systematise each student’s previous knowledge of methods of social research 
•	 to direct the students’ attention towards the characteristics of rural studies, their conformity 

to general rules of scientific research and the tools of other social sciences. 

Questions addressed by this module include: 
•	 How is empirical research structured, what are the best processes, and which elements are 

unique to rural studies? 
•	 What procedures, methods, techniques and tools are most often applied in rural studies?
•	 What are the most appropriate quantitative and qualitative procedures for the compilation 

and analysis of empirical data?
•	 How can empirical research be implemented in the process of rural animation?

Module A2. 

Conceptual map of the Μodule

methods of research in rural areas

Scientific research as way 
of cognition of reality of 

rural areas

Procedures, methods, 
techniques and tools of 

rural research

Research planning and 
analysis of empirical data
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III. Specific οbjectives
On completion of the module students will be able to:
•	 enrich and systematize their knowledge of methodology and techniques of research applied 

in rural studies; 
•	 learn the specificities of rural studies; 
•	 select the most suitable procedures, methods, techniques, and tools to investigate the phe-

nomena specific to rural areas. 

IV. Contents
Unit A2.1. Identifying problems of rural area research

2.1.1.  The structure of empirical research processes 
2.1.2.  The specificity of empricial studies in rural areas

Unit A2.2. The procedures, the methods, the techniques, and the investigative tools of 
cognition in rural areas

2.2. 1.  The research procedures 
2.2.2.  The research methods 
2.2.3.  The research techniques
2.2.4.  The research tools 

Unit A2.3. Compilation and analysis of empirical data
2.3.1.  Compilation, analysis of quantitative data
2.3.2.  Compilation, analysis of qualitative data
2.3.3.  Interpretation of data and presentation of the results of analysis
2.3.4.  Application of the research results in practice by a rural animator 

Analysis of best practices and case studies
About 10 case studies (3/4 for each unit) - examples of use of procedures, methods, techniques 
and research tools in investigations of rural areas in different countries of Europe - is provided.

V. Specific skills to be acquired
1. Ability to proper use of wide range of methods and techniques in rural research
2. Ability to plan and conduct social research, including ability to create research tools 
3. Management skills, including quality assurance of the research 
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Role and Tools  
of a Rural Animator
I. Identification data
ECTS: 10  Modality of education: e-learning 
Responsible institution: Institute for Sociology – Nicolas Copernicus University

II. Introduction
Rural animation theory is based largely on the classic American theory of community develop-
ment, supplemented with more recent experiences derived from various European movements 
for rural revitalisation. This theory describes five types of social activity that form the basis of 
rural animation: diagnosis of the situation, discussion with local actors, the drafting of a local 
schedule of action, persuading the community to implement the action plan, and finally the 
implementation of the plan and evaluation to measure the social efficacy of the action. 

The questions addressed in this module include:
•	 What are the structure and stages of rural animation? 
•	 What are the methods and techniques to operate for the local community within all five 

animation stages?  

Module A3. 

Role and tools of rural animator

Local community 
animation

Diagnosis

Discussion

Planning

Implementation

Evaluation

Stages of local community 
animation

Communication skills lab

Conceptual map of the Μodule
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III. Specific objectives
On completion of the module the students will have:
•	 obtained a systematic theoretical knowledge of the structure and phases of the process of  

mobilization of local communities through rural animation;
•	 gained practical knowledge of the methods and techniques applied in each phase of rural 

animation to mobilize local communities.

IV. Content
Unit 3.1. Local community animation 

3.1.1. Process aspects
3.1.2. Methodological aspects
3.1.3. Planning aspects
3.1.4. Implementation aspects (social movement)
3.1.5. Stages of local community animation 

Unit 3.2. Diagnosis stage – identification of resources and possibilities
3.2.1. Diagnosis of the existing living conditions of local communities, interpersonal rela-

tions and dominant ways of thinking, and patterns of action; reconstruction of local 
social networks and the history of the community.

3.2.2. Diagnostics tools

Unit 3.3. Discussion stage - finding the way to solve the problem 
3.3.1. Initiation – awareness of the problem
3.3.2. Stimulation - finding means to change the present situation 
3.3.3. Leadership
3.3.4. Public participation

Unit 3.4. Planning stage - drafting the action strategy 
3.4.1. Planning on different levels 
3.4.2. Dissemination of action plan:
3.4.3. Public decision making

Unit 3.5. Implementation stage - execution of the action plan 
3.5.1. Rural project management
3.5.2. Third sector management
3.5.3. Fundraising
3.5.4. Cost –effectiveness tools
3.5.5. International cooperation

Unit 3.6. Evaluation stage - assessment of the stage of project implementation and its social 
efficacy 

3.6.1. Types of evaluation
3.6.2. Selected evaluation procedures 
3.6.3. Social functions of evaluation 
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Unit 3.7. Communication Skills Lab 

Analysis of best practices and case studies
About 20 case studies (2/3 for each unit) from different European countries are provided.

V. Specific skills to be acquired
•	 Practical knowledge of the methods and phases of rural animation 
•	 Ability to prepare a diagnosis of a rural community, including a conceptual map of commu-

nity’s problems 
•	 Ability to perform SWOT analysis 
•	 Ability to prepare a holistic rural renewal plan 
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Sustainable Agriculture
I. Identification data
ECTS: 6  Modality of education: e-learning 
Responsible institution: Sustainable Agriculture – Mediterranean Agronomic Institute  
of Chania, Crete, Greece

II. Introduction
Sustainable agriculture is a relatively new concept that represents a response to the natural 
resource depletion associated with capital- and technology-intensive farming systems. Farm-
ing is nowadays viewed as a system with many interacting components (e.g. environmental, 
economic, social, and cultural). As a result, sustainable agriculture is emerging as a means to 
manipulate agro-ecosystems in order to maintain or increase their productivity within a social 
and economic context for the long term, with fewer negative environmental impacts. Agri-
culture has major and measurable impacts to the environment and amongst other factors, the 
quality of a rural landscape and biodiversity,  encompassing essential economic, cultural and 
societal values. 

The Sustainable Agriculture module provides students with the tools to critically review differ-
ent management approaches for sustainable agriculture with regard to productivity, environ-
ment and current European legislation. On completion students will be expected to be able to 
answer the following three questions:
•	 What are the main farming systems and their components and characteristics related to 

sustainability?
•	 What are the impacts of farming systems on the environment, and what is the relevant EU 

legislation? 
•	 What are the most controversial issues in agricultural production in the 21st century?

Module 1. 

III. Specific objectives
By the end of the module, students are expected to:
•	 be familiar with the impacts of different farm management practices and their connection 

with the term sustainability, be familiar with environmental impact assessment applications 
in agriculture, and have a general understanding of the methodologies and indicators used to 
assess the sustainability of different (conventional, low input, ecological) agricultural produc-
tion systems

•	 have grasped the importance of agrobiodiversity, its components and interactions. A general 
understanding of methodologies assessing agrobiodiversity at field, farm and landscape 
scales is expected.

•	 be able to research international and EU legislation concerning agricultural systems and 
products, but also to develop further skills at a consultation level.
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IV. Contents
This section describes the units that comprise the module. This includes the relation of the 
theoretical and practical contents, and a brief description of the units and/or key concepts.

Unit 1. Diversity of agricultural systems in Europe and sustainable agriculture
1.1.  Overview of agricultural  

production systems 
1.2. Agroecosystem components and interactions, sustainability in agroecosystems,  

role of biodiversity
1.3. Nutrient and energy balance in agroecosystems 
1.4. Transition to sustainable food systems 
1.5. Comparison of the environmental impact of different farming systems

Unit 2. European agro-environmental legislation and fund raising 
2.1. Overview of Legislation: Directive 93/43/EEC on food hygiene, Codex Alimentarius 

Commission
2.2. Primary Production Standards (Organic Farming, Integrated Crop Management, Good 

Agricultural Practices; standards created and recognised by wholesalers, retail chains 
and organisations)

2.3. Agri-environmental policies and supporting programmes (e.g. EU cross-compliance)
2.4. Sorting, Packing and Processing Standards
2.5. Inspection and Certification Systems: EN 45004, EN 45011 and EN 45012 Standards 

for bodies performing Inspections, Product Certification and System Certification, 
respectively; Accreditation of such Bodies; Product vs. system certification; correlation 
to the Standards presented in 3 and 4 above; second and third party audits

2.6. Fundraising opportunities and strategies

Conceptual map for Module 1 - Sustainable Agriculture

Unit 1. Diversity of agricultural systems in Europe and sustainable agriculture

Facilitates classification of different production systems, their comparison and large scale management 
and familiarizes with the essential ecological terms and definitions of sustainable agriculture

Unit 2. European agro-environmental legislation and fund raising

Provides an overview of the European legislation on agriculture as well as opportunities  
and strategies for fund raising

Unit 3. Issues in contemporary agriculture

Familiarizes with current issues in contemporary agricultural systems and explores opportunities  
and threats for the agro-ecosystem, rural areas and society
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Unit 3. Issues in contemporary agriculture 
3.1. Agrobiodiversity degradation (e.g. endangered species, protected areas)
3.2. Climate change/global warming and agriculture
3.3. Genetically Modified Organisms (GMO); issues, opportunities and threats  
3.4. Food quality and safety 
3.5. Trade of agricultural commodities (e.g. fair trade, direct sales, Products with 

Denomination of Origin, farmers’ groups)
3.6. Water quality and soil degradation
3.7. Eutrophication
3.8. Energy plants (e.g. bioethanol production, biodiesel, etc.)

V. Specific skills to be acquired
•	 The ability to review literature and extract necessary information and tools 
•	 The utilization of extracted tools for project development, consultation and decision making 
•	 Analytical and critical thinking leading to independence
•	 A sense of collaborative team work
•	 The ability to plan and deliver on time (commitment and punctuality)
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Human and  
Social Capital, Welfare
I. Identification data
ECTS: 6  Modality of education: e-learning 
Responsible institution: Babes-Bolyai University

II. Introduction
This module proposes to provide basic knowledge on the relationship between sustainable rural 
development, human and social capital and welfare problems in rural areas, provision of knowl-
edge tools for students on the different types of non-economic capital as resources for rural de-
velopment, and on the specificities of the welfare system and policies regarding the rural areas. 

The following questions wiil be addressed through the learning process in this module:
1. What are the characteristics of social and human capital as resources for  community devel-

opment in rural areas? How can we measure these forms of capital?
2. What are the main components of social and human capital in rural areas?
3. Which are the main tools for the local management of social and human capital?
4. How can these forms of capital be transformed into rural development resources and inte-

grated into a development strategy?
5. What is rural welfare and how can we define the welfare systems of rural areas?
6. What is the European legislation framework on welfare?

Module 2. 

Conceptual map for Module 2 - Human and Social Capital, Welfare

human and social capital, welfare and local development in rural  areas

The relationship between human and social capital and 
rural development (concepts and problems)

Agents of social capital, mechanisms for its creation

Strategies of local development related to human and social capital

Best practices Recommendations

The social problems of rural areas
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III. Specific objectives
By the end of the module, the students are expected to be able to:
•	 conceptualise the different forms of capital in rural areas and the welfare problems and 

systems  
•	 analyse the relationship between human and social capital, welfare policies and rural devel-

opment
•	 present the basic means of creating (and maintaining) human and social capital
•	 present the rural social problems, policies, and techniques for identifying disadvantaged 

rural social groups
•	 build up possible strategies of integrated rural development using human and social capital 

as resources in local rural (territorial) development
•	 know, develop, use and create tools and mechanisms to change, implement and promote 

welfare systems and policies that are specific to the rural areas

IV. Contents
Unit 1.  General introduction to the framework of the module

1.1.  What is a community?
1.2.  Change of communities
1.3.  Community development as an institutional activity

Unit 2. Human and social capital: definitions, forms and theoretical debates
2.1.  Human capital
2.2.  Social capital
2.3.  Social capital at the community level
2.4.  Relation of social capital to access to information
2.5.  Symbolic capital

Unit 3. The functioning of social and human capital
3.1.  Mechanisms to create social and human capital
3.2.  Animation of an instrument to help the poorest of the poor
3.3.  Innovative projects concerning local needs
3.4.  Models of helping

Unit 4. Social problems of communities 
4.1.  Types of social problems
4.2.  Social problems at a community level
4.3.  Methods of analysis of social problems
4.4.  Analysis of the needs of a community

Unit 5. Welfare
5.1.  Models of the welfare state typology of capitalist countries
5.2.  Welfare in post-socialist countries



21

Unit 6. Participation and community development (inclusion-exclusion)
6.1.  Importance of social networks
6.2.  Social exclusion
6.3.  Actions to increase social inclusion
6.4.  Social risk groups

V. Specific skills to be acquired
•	 The skill to identify, study and analyse the basic concepts of the module and knowledge of 

the literature relevant to these concepts
•	 Autonomy in the study of these concepts and the policy framework for social and human 

capital and welfare policies at a national and a European level
•	 The ability to work out integrated rural (territorial) developmental strategies, taking into 

consideration the non-economic forms of local capital and the welfare situation in the rural 
areas

•	 Persistence in work with the local and extra-local stakeholders from different sectors in-
volved in the community and rural development
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Environmental Planning  
and Management
I. Identification data
ECTS: 6  Modality of education: e-learning  
Responsible institution: Institute for Management of Rural Areas, University of Rostock, Germany

Module 3. 

III. Specific objectives 
On completion of the module the students should be able to:
•	 acquire a basic understanding of planning in rural areas
•	 understand and evaluate the complex interdependencies of rural settlements and smaller 

regions. On this basis they will be able to formulate goals for conservation and local develop-
ment, and outline a strategy for their implementation.

•	 formulate development models in which they discuss the opportunities and adversities of 
possible development scenarios

•	 be familiar with an array of good practice examples, enabling the formulation of develop-
ment models and possible development scenarios, and the evaluation of these scenarios 

•	 initiate and manage rural development processes, to coordinate strategies from  different dis-
ciplines, to conduct a dialogue with the local population and ensure an integrated approach 
to action, in the context of planning.

II. Introduction
This module contains methods and fundamental concepts for planning and management in 
rural areas. The students will be expected to compile short village portraits.

A comprehensive inquiry method puts the student in the position to recognize and understand 
the complexity of the phenomenon of village and landscape. Using a selected practical example, 
students will be required to identify the status quo, work out problems and formulate first-
development targets. Solutions will be developed, presented and discussed in front of fellow 
students in a virtual classroom. 

The central issues of Module 3 are:
•	 Which natural and anthropogenic factors determined the individual development of rural 

areas in Europe in the past? Are cultural landscapes and settlements still inseparably con-
nected with natural local conditions?

•	 Which basic ecological, economic and social challenges are rural areas confronted with?
•	 Which instruments for the initiation and management of rural development are available 

and how may each be used?
•	 Which models do preservation and development strategies for landscape and settlements in 

our rural areas follow? How may these be changed?
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V. Contents
Unit 1. Introduction

1.1. The ecological approach: principles, impacts and development 
1.2. Legal basics and hierarchy of planning 
1.3. Methods of planning: time flow, SWOT analysis, planning variations, public 

participation 

Unit 2. Social topics in the village
2.1. Networks and cooperation in different fields (marketing of agricultural products, 

nature protection, rural tourism, settlements, roads and paths, bio-energy, etc)
2.2. Seniors in rural areas – the demographic change, the agrarian structural change, 

healthcare problems, supply of essential commodities, depopulation of (historic) 
villages

2.3. Children and youth in rural areas: employment, schooling and education

Unit 3. Landscape planning, landscape design and landscape aesthetics
3.1. Land development – a global overview
3.2. Landscape planning as a contribution to a sustainable development of rural areas 

Conceptual map for Module 3 - Environmental Planning and Management

environmental planning and management

1. Our environment as a subject of planning

Basic of planning - Planning methods

3. Landscape planning  
for the development  

of rural areas

Influences and 
consequences - Possibilities 

4. Rural settlement  
and building

Village typology – 
Adaptation to changing 

general conditions – 
Sustainable construction

5. Accessibility  
of rural areas

Functions of traffic systems 
and meaning for rural 
areas – Road design – 

Environmental protection

6. Project 6. Discussion  
of planning results

1. Our environment as ecological system

Influencing factors of our environment  
Results of human acting

2. Living in rural areas

Influences of ecology and planning   
Tasks for the future
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3.3. Land use planning and landscape development between region and globalization 
3.4. Integration of landscape planning in master planning processes - presented in applied 

case studies 
3.5. European environmental protection law as the basis of landscape planning
3.6. Protection and development of historical culture landscapes 

Unit 4. Rural settlement and building 
4.1. Village typology as a result of human action in the environment - a short historical 

review
4.2. The rural house and its location: typologies, geographical conditions, the “form follows 

function” principle
4.3. Rural building structure of today – conservation, revitalisation and development
4.4. Basic principles of ecological building 

Unit 5. Accessibility of rural areas – traffic planning
5.1. The significance of mobility for rural areas
5.2. History and typology of traffic systems
5.3. Road design under functional and aesthetic criteria 
5.4. Environmental protection along roads 
5.5. Traffic calming

Unit 6. Project-based unit
6.1. An essay – as a part of the village project – to be compiled during the term

Analysis of best practices and case studies
About 20 case studies (4 for each unit, with the exception of module 6) from different European 
countries are provided. 

V. Specific skills to be acquired
•	 Critical analysis and planning methods 
•	 The ability to visualize ideas in plans
•	 The ability to compare different effects of strategic decisions
•	 The ability to link and interpret interdisciplinary knowledge
•	 Flexibility and creativity
•	 The ability to search / research / compare further information
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Culture for Local Development 
in Rural Areas
I. Identification data
ECTS: 6  Modality of education: e-learning  
Responsible institution: The Institute for Local Development – University of Valencia

II. Introduction
This module aims to provide students with the knowledge, tools and attitudes needed to tackle 
the issue of culture as a resource for local development in rural areas. At the same time, they 
will learn the importance of legitimizing the cultural planning process through public partici-
pation processes. 

The following questions will be addressed through the learning content of this module:
•	 What kind of methodologies regarding culture as a tool for territorial development of rural 

areas exist? Which are they?
•	 What is the European legislation framework regarding culture?
•	 Which are the main tools for the local management of culture?
•	 How can assets be transformed into a cultural resource and integrated into a development 

strategy?

Module 4. 

Conceptual map for Module 4 - Culture for local development in rural areas

culture for local development in rural areas

Which is the relationship between culture 
and development? Conceptual Framework

Best practices

What are the strategic objectives of EU  
in terms of culture?

Guidelines and recommendations

Strategies and tools to promote cultural developments from the territory

III. Specific objectives
By the end of the module, the students are expected to be able to:
•	 build up an integrated territorial development approach including cultural development as a 

key issue in the rural territorial development
•	 know, develop, use and create tools and mechanisms to achieve and promote cultural devel-

opment in rural territories
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•	 have the ability to assess the conditions and impacts that cultural patrimony suffers in rural 
regions (e.g. through indicators)

•	 acquire the skills to promote, improve and maintain the cultural patrimony/identity (tradi-
tions, monuments, folklore festivities, etc) of rural regions

•	 to monitor, assess and evaluate cultural development strategies and policies

IV. Contents
Unit 1. Culture and rural development

1.1. Culture and development: concepts and theories
1.2. How culture contributes to local and rural development
1.3. The relevance of culture beyond the economy

Unit 2. The European cultural policy framework
1.1. The European Agenda for Culture
1.2. The strategy of the EU: Unlocking the potential of cultural and creative industries 
1.3. EU actions in the field of culture 

Unit 3. Strategies and tools to promote cultural development from the territory
1.1. Cultural development policies at the local level
1.2. Assessment of the potential of cultural resources: adding value through local cultural 

planning
1.3. Agenda 21 for Culture 
1.4. Citizen participation as a legitimating tool for cultural development strategies 
1.5. Networking of cultural figures as a development factor to enhance tourism and increase 

the attractiveness ofrural regions
1.6. Promotion of entrepreneurialism in the field of cultural and creative industries 
1.7. Increasing cultural capital through education and training 
1.8. Monitoring and evaluation of cultural development policies and programmes 

Unit 4. Guidelines and recommendations to build an integrated cultural development 
strategy

Unit 5. Analysis of best practices and case studies 

About 30 case studies (6 for each unit) from different European countries will be provided.

V. Specific skills to be acquired
•	 The ability to identify, study and analyse literature and other documents relevant to the topic.
•	 Familiarity with the policy framework for culture and local development at a European level.
•	 Competence to identify and characterise the stakeholders in the process of cultural develop-

ment.
•	 The ability to build an integrated cultural development strategy in a local context.
•	 The ability to analyse case studies in a systematic way and extract conclusions.
•	 The ability to summarise key observations in written reports (essays).
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Sustainable Rural Tourism
I. Identification data
ECTS: 6  Modality of education: e-learning 
Responsible institution: Széchenyi István University

II. Introduction
This module aims to make students aware of the different interpretations of rural tourism, the 
characteristics of different rural tourism types, and how rural tourism may be made sustain-
able. Rural tourism will therefore be approached from different angles, relating to the economic, 
environmental and social aspects of tourism, the role of local partnerships in developing 
sustainable tourism in rural areas, and the marketing techniques that are necessary to promote 
sustainable rural tourism.

All the interests and tools of each actor in sustainable rural tourism are described from the 
supranational level down to the level of local communities. 

Questions to be addressed by this module include:
•	 How can natural values, cultural and historical traditions as income-generating attractions 

benefit from conservation-based development? 
•	 What makes rural tourism sustainable?
•	 What are the main marketing tools which lead to the successful commercialisation of rural 

tourism products and how can they be used in the planning process?
•	 How can a tourism package and business plan  be created for entrepreneurs in rural tourism?
•	 What is the role of the Animator in improving the relationship between the different actors, 

especially entrepreneurs in the community?
•	 What is the difference between nature-based tourism and ecotourism, and why does this 

matter in terms of sustainable rural tourism?

Module 5. 

III. Specific objectives
By the end of the module, the students are expected to:
•	 be aware of the different interpretations of sustainable rural tourism, the characteristics of 

each type, the goals of sustainable rural development and the problems of the affected ter-
ritories

•	 have developed the professional competences requiredto enable them to encourage and 
guide the development of local tourism products

•	 be able to intervene between different interests/stakeholders of sustainable rural tourism, 
from the supranational level down to the level of local communities

•	 be aware of the importance of achieving a balance between the protection of the environ-
ment and economic development, and to take the necessary steps to work towards this aim. 
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•	 have acquired a good knowledge of conflict resolution methods among the different stake-
holders, i.e. local communities, tourists, businesses, local government

•	 have developed marketing skills in order to guide local businesses and communities wishing 
to develop sustainable rural tourism

Conceptual map for Module 5 - Sustainable Rural Tourism

Unit 1. Position of rural tourism between the global tourism sector 
and the sustainable tourism principles

sustainable Rural Tourism

Unit 2. Learning path for creating, developing 
and marketing the rural tourism products

Unit 3. Local partnerships – business 
development in rural tourism

Unit 4. Analysis of best practices and case studies

IV. Contents
Unit 1. The position of rural tourism between the global tourism sector and the sustainable 

tourism principles
1.1. The position of rural tourism, nature-based tourism and ecotourism in the tourism 

sector
1.2. Sustainable rural tourism in the global world
1.3. The relationship between sustainable rural development and sustainable rural tourism
1.4. Typology and features of rural tourism

Unit 2. Marketing the rural tourism product 
2.1. Analyses of specific elements of the supply and demand, introduction of trends in 

tourism and its impact
2.2. Understanding competition and competitiveness: identification of competitors and 

definitions of competitive factors
2.3. Marketing tools in rural tourism: 2C instead of 4P, communication tools, ATL tools, 

BTL tools
2.4. Marketing control: consumer satisfaction and the sustainability of investments
2.5. The tourism product and its marketing: the role of locality, evaluation of efficiency of 

local products and the developing process of the labeling system – the way to quality 
assurance. 
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Unit 3. Local partnerships – business development in rural tourism
3.1. Building synergies: the process of building local partnerships, culture of cooperation and 

network building
3.2. Management of enterprises in rural tourism: regional policy development & support 

for sustainable local businesses, SME & Micro-Enterprises as business forms in rural 
tourism, strategic and business plans for enterprises

3.3. Quality insurance – strengthening the local partnership via labeling systems in 
ecotourism

Unit 4. Analysis of best practices and case studies

Ten case studies from different European countries are provided.

V. Specific skills to be acquired
•	 An understanding of the relationship between sustainable development and rural tourism
•	 An understanding of the spatial aspects of managing and planning tourism development
•	 An understanding of the rural economy – encouragement of rural tourism as an economic 

activity
•	 The ability to research the market in rural tourism
•	 Conflict management skills
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Innovation for Rural Economic 
Development
I. Identification data
ECTS: 6  Modality of education: e-learning  
Responsible institution: Estonian University of Life Sciences

II. Introduction
Rural areas are not typically understood to be the most innovative environments. But different 
kinds of rural areas still have their own strengths and weaknesses, which should be considered 
when promoting innovation and entrepreneurship. The aim of this module is to teach rural ani-
mators how to adapt existing innovation policies and practical management tools to the needs 
of SMEs taking into account business attributes and environmental factors.

Important questions addressed by this module are: 
1. What are the differences between innovation, invention and innovativeness?
2. How should the innovation practices be developed among different actors and  

central players?
3. What kind of innovation tools and creative problem solving techniques can one choose for 

creating social (or other) innovation in the rural environment?

Module 6. 

Conceptual map for Module 6 - Innovation for Rural Economic Development

innovation for rural economic development

Unit 4. Support for rural innovation in practice

Unit 3. Innovation in rural 
economic policy

Unit 1. Rural areas and 
innovation

Unit 2. Innovation 
processes 

III. Specific objectives 
By the end of the module, the students are expected to:
•	 be able to identify the special characteristics of rural areas as innovation environments
•	 be able to set the key drivers of innovation and development in the rural context
•	 understand the role of SMEs in the innovation processes
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•	 understand the value of effective business planning, the importance of good entrepreneur-
ship and other key success factors in managing SMEs

•	 be able to identify the different types of innovations in different sectors
•	 know the main objectives of the key European, national and regional innovation and devel-

opment policies and programmes relevant to rural areas
•	 understand the processes of creativity and how to utilise these in innovation  

and sustainability

IV. Contents
Unit 1. Rural areas and innovation

1.1. The nature of the rural economy and innovation, measurement of innovation
1.2. Drivers of innovation in rural areas
1.3. Types of innovations and historical perspectives
1.4. Innovation in different rural economic sectors

Unit 2. Innovation processes 
2.1. In rural SMEs: support to individuals and micro businesses
2.2. As a management process: open innovation, coaching, people skills and managing 

knowledge
2.3  Innovation and enterprise development,
2.4. Innovations and change in different rural areas and economic sectors 
2.5 Creativity: creativity stimulation in individuals and organisations

Unit 3. Innovation in rural economic policy
3.1. Innovation policy at the EU, national and regional level
3.2. Social innovation
3.3. Creativity, innovation and sustainable competitive advantage

Unit 4. Support for rural innovation in practice
4.1. Tools for supporting innovation, managing information, networks, connections and 

clusters; overcoming barriers.
4.2.  Integrating innovation into a business plan
4.3.  Case examples of good innovation practices

V. Specific skills to be acquired
1. Identifying, studying and analysing literature and other documents relevant to the topic; e.g. 

policy documents, key factors an-d steps in the  innovation process
2. Knowing and using tools and techniques for business plan creation and innovation and the 

management of creativity 
3. Identifying business model generation tools and evaluating their usability to potential entre-

preneurs and SMEs in rural areas
4. Finding practical solutions to the needs of (potential) customers based on theoretical knowl-

edge and tools 
5. Being able to summarise key observations in written reports (essays).
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Education and Lifelong  
Learning for Rural Development
I. Identification data
ECTS: 6  Modality of education: e-learning  
Responsible institution: Institute of Sociology, N. Copernicus University

II. Introduction
Module 7 aims to provide a basic grounding to students in order to understand the role of edu-
cation and lifelong learning (LLL) in rural development in the context of the European knowl-
edge economy and processes of globalization. Students will become familiar with different types 
of delivery of LLL including learning methods and pedagogies, stakeholder identification and 
need satisfaction, web-based learning tools, territorial implementation strategies, multi-stake-
holder planning policies and social learning. 

Examples of the questions addressed in this module are:
•	 Defining LLL in the European knowledge economy – how does it differ from ‘traditional’ 

education systems?
•	 What European institutions and processes affect the development of LLL and how do they 

shape rural areas?
•	 How can rural stakeholders use the web to support their sustainable development?
•	 What is the experience of the LLL and Learning Regions processes in the EU? What good 

practice can be taken from the European and global levels of information to support the 
development of LLL?

•	 What methodologies can be followed to establish LLL in rural areas?
•	 What sources of funding and other resources can be found to support LLL for rural develop-

ment at the regional, national and European level?
•	 What is the relation of LLL in rural areas to quality assurance systems such as the European 

Qualification Framework?
•	 TEL me what I need to know - what ICT tools for LLL are on the market now?
•	 What neuro-linguistic programming (NLP) skills and tools are suitable for LLL for Rural 

Animators?
•	 What is the future of LLL in rural areas?

Module 7. 



33

III. Specific objectives 
By the end of the module, the students are expected to:
•	 understand the concept of LLL
•	 be familiar with the concept  of the knowledge economy
•	 recognise the added value of LLL in rural areas 
•	 be aware of the opportunities of LLL in rural environments
•	 recognise the potential of TEL (technology-enhanced learning) and its use in rural areas 
•	 understand how to access the www for LLL purposes
•	 learn how to use LLL for innovation 
•	 be able to mentor people to use web technology for LLL purposes and to be able to work 

with local partnerships in rural areas for the promotion of life-long and life-wide learning 
•	 be familiar with the Learning Areas approach to LLL systematic implementation
•	 understand the value of APEL (accreditation of prior experiential learning)
•	 be able to advise rural inhabitants on how to choose appropriate LLL systems
•	 be aware of the supporting roles in LLL
•	 develop a personal LLL programme 

IV. Contents
Unit 1. The concept of LLL 

1.1. Formal, non-formal and informal education – a brief history of pedagogical 
development

1.2. The rise of the knowledge economy
1.3. Deschooling society - from the pedagogy of the oppressed to the World Wide Web

The concept of LLL

LLL and ICT for processes 
for rural areas

The application of 
web-based LLL tools to 
establish LLL processes

The European experience 
– looking for good practice

Module Components Student skills

A critical understanding of education 
systems and pedagogical approaches

A systemic understanding of the knowledge 
economy

Competencies in the use of ICT for 
education and learning

Critical analysis and reasoning about LLL 
courses

Guidance skills for LLL to rural inhabitants 
by stakeholder interest group

Ability to design a virtual topic

Learning area and destination learning area

Ability ti initiate and coordinate a learning 
area

Other Moduless

Assignments

Conceptual map of Module 7 - Education and Lifelong Learning for Rural Development
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Unit 2. LLL and ICT for educational processes in rural areas
2.1. TEL – Technology-Enhanced Learning
2.2. Using the web as a resource base for LLL
2.3. Open and distance learning opportunities for rural stakeholders
2.4. The physical infrastructure of rural education – rural-urban roles of schools for 

implementing LLL

Unit 3. The application of web-based LLL tools to establish LLL processes
3.1. Creating an online office to manage LLL development in rural areas 
3.2. Creating online learning experiences for rural areas
3.3. Networking stakeholders in rural areas 
3.4. The Learning Areas approach – working in territories with tourism potential 

Unit 4. The European experience – looking for good practice  
4.1. Understanding and implementing accreditation systems (APEL, EQF, NVQs etc)
4.2. Regional models for LLL
4.3. Examples of good practice
4.4. LLL for micro- & SMEs in rural areas

Unit 5. Personal Skills for LLL  
5.1. Presentation qualities and skills for promoting LLL
5.2. Developing tutoring skills - Mentoring systems for LLL
5.3. Designing regional LLL systems

V. Specific skills to be acquired
•	 A critical understanding of education systems and pedagogical approaches
•	 A systemic understanding of the knowledge economy
•	 A systemic understanding of Agenda 21
•	 Critical analysis and reasoning about LLL courses
•	 Guidance skills for LLL to rural inhabitants by stakeholder interest groups
•	 Competence in the use of ICT for education and learning
•	 The ability to design a virtual Topic Learning Area and a Destination Learning Area
•	 The ability to initiate and coordinate a Learning Area
•	 The ability to organise a LLL programme for educational establishments
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Diversification  
of Rural Economies
I. Identification data
ECTS: 6  Modality of education: e-learning  
Responsible institution: Institute of Sociology, N. Copernicus University

II. Introduction
This module tries to answer some questions that can be considered fundamental for under-
standing a central issue in the current socio-economic system of rural areas, referring to the 
diversification in the sources of income of the rural population and, more specifically, of the 
population employed in agriculture. The issue of diversification addresses four important fields 
and their players: farms/farmers; small and medium-sized businesses; public services and infra-
structure; human capital.  

These fields are approached from different perspectives, i.e. environmental, cultural, technologi-
cal, financial, and last but not least, from the perspective of the local and global economy. In 
parallel, a more general (historical and sociological) perspective is also adopted, underlining 
that rural areas have always been pluriactive, and therefore their inhabitants, particularly those 
connected with agriculture, have long carried out a variety of activities adapted to the changes 
in the global economy.

The questions addressed by this module are:
1. Why do ever growing numbers of European farmers, as well as other rural inhabitants, have 

to search for ways of diversifying their sources of income?
2. Is this phenomenon influenced by the process by which the World socio-economic system 

has become globalised, and if so, how?
3. Will the enlargement of the European Union, which took place a few years ago, simplify the 

diversification of sources of income of the rural population, particularly in the rural areas of 
the 12 countries preparing to absorb CAP resources and those of Structural Funds?

4. What are the most important fields of diversification of sources of income  
of rural inhabitants? 

Module 8. 

III. Specific objectives 
On completion of the module the students would be expected to be able to:
•	 acquire knowledge of the historical and contemporary determinants of the process of diver-

sification of the activity and income of rural inhabitants, and of the value of diversification as 
a development strategy  applicable to rural areas 

•	 acquire knowledge regarding the forms of activity undertaken by the rural population in 
order to gain additional income.
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IV. Contents
Unit 1. Diversification of sources of income in the perspective of various cognitive 

approaches
1.1.  What does the diversification of income sources mean?
1.2.  Why must sources of income be diversified?
1.3.  Diversification of income sources as a historical characteristic of rural economic 

systems
1.4.  Diversification of income sources in the context of globalization processes in the world 

economic system and European integration
1.5.  European policy of stimulating the process of diversification of income sources of 

inhabitants in rural and agricultural areas

Unit 2. From Farms to Producer-Consumer Networks 
2.1.  Value added to a traditional agriculture production - local products
2.2.  New functions of farm households – preserving heritage
2.3.  A farm household as a provider of services
2.4.  Social-cultural aspects of diversification of income sources in farm households

Unit 3. Small and medium rural enterprises 
3.1.  Socio-economic role of SMEs as a form of economic activity and diversification of 

income sources of the rural population
3.2.  Basic requirements for SME development in rural areas
3.3.  The spontaneous and generally voluntary nature of the processes of generating 

entrepreneurialism in rural areas

Unit 4. Provision of public services and infrastructural capacity
4.1.  Underdevelopment of technical and social infrastructure as an area for diversification 

of income sources of the rural population
4.2.  New forms of services

Conceptual map for Module 8 - Diversification of rural economies
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Unit 5. Human and social capital from the perspective of the diversification of the rural 
economy

5.1.  Increased resources of human capital as an income diversification issue for the rural 
population

5.2.  Strengthening of human capital as an income diversification issue for the rural 
population

Analysis of best practices and case studies
About 20 case studies (5/6 for each unit) from different European countries.

VI. Skills to be acquired
•	 The ability to understand the basic characteristics of contemporary rural economies in 

Europe
•	 The ability to understand the variety of factors shaping the necessity to diversify rural econo-

mies
•	 The ability to link different stakeholders of the rural economy into socio-economic networks 
•	 The ability to analyse farm diversification strategies within the context of post-modern soci-

ety and the globalized economy
•	 The ability to understand the role of cultural and environmental heritage as important tools 

for the diversification of rural economies
•	 The ability to indentify sources of external funding for the diversification of farm incomes 

and development of rural SMEs.
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Work Placement
I. Identification data
ECTS: 15  Modality of education: Practical work in an organisation related to rural develop-
ment, e-classroom seminars, written report
Taught by one of: N. Copernicus University, MAICh, Babes-Bolyai University, University of Ros-
tock, University of Valencia, Széchenyi Istvan University, Estonian University of Life Sciences

II. Introduction
The Work Placement module aims to familiarise the students with life and work in rural areas. 
In close consultation with their supervisor the student selects an organisation operating in a 
rural area whose work is closely connected to rural development. Such an organisation may be 
a local or regional authority, a development agency, a Local Action Group (LAG), an NGO, a 
private consultancy, a business incubator/technology centre, an education institution, or any 
other organisation that can prove a significant volume of planning, policy-making or imple-
mentation work in rural areas. 

The modules chosen by the student in semesters 2 and 3 will offer the stimulation and method-
ological advice to conduct the tasks of the placement. The activities foreseen in the placement 
range from compiling inventories of information, to interviewing local actors and attending 
local meetings, working out development solutions for local enterprises and villages, and so on. 
The placement will be treated as a “project” for learning purposes.

The placement will take place during the 2nd and 3rd semesters alongside the classes to be at-
tended for the modules selected by the student.  The work in the placement is supervised and 
discussed in online seminars. The placement results will be presented to the entire class online 
at the end of each semester. A placement report will be written by the student at the end of the 
3rd semester, outlining the experience of the placement and its benefits.

Work Placement

III. Specific objectives
The central objectives of the placement are to:
•	 provide hands-on experience of work in the field of rural development
•	 allow in depth consideration of - a selected issue or problem related to rural development
•	 permit communication with local stakeholders and the development of animation skills
•	 provide practical experience in the documentation of or solution of a problem or allow con-

tribution to a plan or strategy
•	 provide experience of working in a team for a specific purpose
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IV. Contents
The student will work out a number of questions to be answered during the placement project, 
in cooperation with the academic staff supervising the placement. These questions will relate 
to the modules selected by the student for the 2nd and 3rd semesters, and also to the nature and 
activity of the organisation hosting the placement. Examples of questions that the placement 
may help the student to answer, and tasks that need to be performed, are:

Questions:
1. Can you define the rural area connected to your placement using different theoretical frame-

works? Is it justified that the social sciences should show such an interest in rural areas and 
their problems? 

2. How can you use research to improve the knowledge of local problems? Will you collect and 
analyse empirical data using both quantitative and qualitative methods, so as to understand 
better the problems of rural areas? 

3. How can you animate local communities using the five-stage community development 
model?

4. How are farming problems addressed by the farmers themselves and government officials? 
Can you create a plan of work to register and analyse indicators of sustainability between two 
different farming systems in the rural area where the placement is based?

5. What are the most important social problems of the rural communities that fall within the 
placement region? Can you identify the social groups affected by social exclusion? How 
could social capital be built in these communities?

6. Who are the main actors of the local innovation environment in your placement area (inno-
vative individuals, active development communities, firms, etc.) and what is their contribu-
tion to local development?

7. What is the role of culture in any of the following strategies in your placement area?
•	 the current rural development strategy
•	 the future rural development strategy
•	 the strategy for tourism development
•	 the strategy for consolidating and enhancing the local identity 

8. What are the most important fields and means of diversification of the income of rural in-
habitants in your placement area, and how can diversification be connected to the globalisa-
tion of the local economy?

Tasks:
1. Describe the appearance of one of the villages in the placement area, using graphics, text and 

photographs, including information about the condition of the buildings, the ecology, the 
infrastructure and the facilities.

2. Describe the skills and competences of the main stakeholders of local development in your 
placement area and discuss the relevance of these skills in relation to the role of LLL in a 
rural area.

3. Develop a SWOT analysis of a situation in your placement area, making sure that you 
identify the role of cultural, ecological, human, entrepreneurial and institutional resources 
affecting the development of the area.
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4. Elaborate a simple action plan to incorporate all available resources (consult the SWOT 
analysis) in a local development strategy including overall goal and main actions (for each 
action, describe who, why, when, where, how, at which cost, which priority, etc).

V. Skills to be acquired
•	 Hands-on experience of problems and solutions in rural areas
•	 Ability to visualize plans and strategies and understand how these plans and strategies are 

put into practice
•	 Ability to work together in an interdisciplinary team, link and interpret interdisciplinary 

knowledge
•	 Ability to communicate with local development stakeholders and develop a mutual under-

standing
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I. Identification data
ECTS: 9  Modality of education: 10-day face-to-face seminar, presentations by students, lec-
tures, tutorials, study trips, reporting
Taught by one of: N. Copernicus University, MAICh, University Babes-Bolyai, University of Ros-
tock, University of Valencia, Széchenyi Istvan University, Estonian University of Life Sciences

II. Introduction
Between the 2nd and 3rd semesters, a 10-day face-to-face seminar will be held, for which par-
ticipation is compulsory for all students. The seminar is planned to provide the opportunity 
to students and tutors/lecturers to meet face to face, exchange experiences and ideas, improve 
teamwork methods, conduct animation exercises and discuss rural animation methods and 
issues “in the field” during study visits in the surrounding areas. The seminar will take place 
in one of the countries of the participating universities, and may be held in a different country 
each year. 

III. Specific objectives
The objectives of the placement are to:
•	 Enhance the team spirit, communication and group work among students and between 

students and teachers 
•	 Become involved in practical animation exercises and labs
•	 Provide opportunities to students to discuss their progress face-to-face with their tutors and 

devise a plan for optimising the results of the placement and their thesis
•	 Try out and discuss rural animation methods “on the ground” during study trips

IV. Contents
The seminar includes three phases, namely: preparation, conduct and reporting.

During the preparation phase, each student will prepare his/her own case study of a real-life 
rural development problem that can be solved through animation. This problem may originate 
from their placement experience.

During the seminar itself, the following activities are foreseen:
•	 A one-day presentation of students’ case-studies
•	 Three days of lectures on practical animation skills: social communication skills, leadership 

skills, conflict resolution skills, etc

Seminar
Seminar
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•	 Workgroups - that may include simulation of real-life situations taken from the cases 
brought in by students

•	 A 3-day fieldwork trip to identify local problems, suggest solutions and test rural animation 
methods

•	 A one-day thesis discussion with tutors (one-to-one basis)
•	 Two days of preparation and presentation of fieldwork results – preliminary report

After the seminar, the reporting and evaluation phase includes the preparation of the study trip 
reports by the students and an evaluation of the seminar experience and results.

V. Skills to be acquired
•	 Interpersonal communication skills
•	 Practical rural animation skills related to communication and teamwork
•	 Ability to present one’s own ideas about solving real problems and development issues to 

rural stakeholders 
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Thesis
I. Identification data
ECTS: 30  Modality of education: Research and reporting conducted by the student, online 
meetings between the student and the tutor, e-classroom presentations
Taught by one of: N. Copernicus University, MAICh, University Babes-Bolyai, University of Ros-
tock, University of Valencia, Széchenyi Istvan University, Estonian University of Life Sciences

II. Introduction
The 4th semester is devoted to research for and writing of the Masters thesis. It is, however 
recommended that preparation for the thesis be commenced earlier, if possible, during the 
placement. The placement may be used to identify the thesis topic by allowing identification of 
a specific problem or the development needs of an area. Alternatively the students may choose a 
thesis topic independent of their placement work, in consultation with their tutors.

The thesis will be assessed and marked by two evaluators, an external expert and the internal 
supervisor of the student, according to the current regulations of N. Copernicus University. 

III. Specific objectives
The thesis offers students the opportunity to:
•	 show a solid understanding of a rural development problem and how it can be solved 

through appropriate animation of the local stakeholders and local community
•	 prove their documentation abilities by conducting research on a selected issue and  reporting 

its results
•	 apply scientific methods in problem identification, data gathering and for the evaluation of 

solutions, including policy-and-action proposals
•	 demonstrate sound judgment, a methodical approach and impartiality in their proposals

IV. Contents
thesis should include:
1. The context: an introduction to the rural area chosen and its problems (from placement 

work/village project)
2. A theoretical introduction, including a literature review, of the topic chosen (referring back 

to appropriate modules)
3. The research questions/hypotheses
4. The methodology used for the research, including the proposed methods for animation
5. A description of the research - fieldwork carried out: analysis and discussion of the results
6. Conclusions 

Thesis
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V. Skills to be acquired
•	 The ability to conduct and deliver an original academic work of a high standard with practi-

cal implications
•	 The ability to work under pressure and according to a plan
•	 Analytical skills: be able to define an issue, collect appropriate documentation and identify 

problems
•	 Synthetic skills: be able to elaborate solutions on the basis of the analysis
•	 The ability to write a report in a clear and well-structured way, proving authority on a se-

lected subject.
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